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ABSTEACT 

Black, irhite and Latin students in selected Miltfaukee 
public schools were interviewed in the spring of 1974 and 
reinterviewed in the spring of 1 975 to asure two dimensions of 
attitudes; that of integration versus separatism and that of approach 
irersus avoidance. These two dimensions were arrived at through a 
factor analysis of racial attitude items, Eindings indicate that the - 
dimensions studied constitute separate and distinct responses for all 
three groups of students and indicated that student reactions to 
intergroup school experiences are complex* Black students in. all 
black schools scored more on the avoidance end of the approach 
--avoidance dimension .Mhile the black students in the integrated 
schools scored on the approach end, The black students in the 
all^black schools scored on the integration end of the 
integration^separatisffi dimension while the black students in the 
integrated schools scored on the separatism end, White students in 
essentially all white schools scored on the avoidance and separatist 
end of the two dimensions* The white students in mixed Latin schools 
were more acceptant of the minority students than the white students 
in the mixed black schools* No differences on the two dimensions ifere 
found among the Latin students in schools of different ethnic 
compositons. (Author/AM) 
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ABSTRACT 

Racial-^Bfchjiic Composition and Student Attltudei: A Longitudinal study 

Support for* integration vereua separatism and ^proaoh veraue aveld^ae 
reactions arong junior and ieni^ high ichool students were exi^ined in 
integrated ^d segregated schools^ Blaokj white, and Latin rtudenti in 
selected MllTOukee public schools wre lirtervlewed in the spring of l^k 
and reteterv^lewed in the i^lng of 1975. Tne approaoh-^avoldanoe and 
irtegratlon-ieparatlam dlronsioni emerged from a factor analysis of racial 
attitude items. The dimenailons const Itute separate m& dlstlnat responses 
for aH three groups of students and Indicate ttot studeirt reartions to Inter- 
group school e^eriencas are co^lex. Black students In sU-hlack schools 
scored more on the avoidance end of the aHproach-avoldance dimension while 
the black students in the integrated schools scored on the approach end. 
However, the black students in the all-black schools tended to score on the 
integration end of the integration-separatism di^nslon while the black 
students In the integrated schools tended to score on the separatism end. 
The attitudes of the studeirts dJi the aU-bla^ schools changed towards those 
in the integrated school dwing the year between l^ervlews. Reasons for the 
changes are suggested and ^rtlaU^ tested with additional analysis, TOiite 
students In essentiaUy all-white schools scored on the avoldtoce and separatist 
end of the two dimensions. The white students in Mxed Latto schools were 
more aceeptant of the minority rtudents than the white studeirts In the mixed 
blaA schools. No differences on the the two dimensions were found among 
the Latin studerts in schools of different ethnic con^osltlon, 
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For Q^/er t¥Q decaflea ioalal soienfclsts conducted ffeseaFch which 
generally supported tha "eoffbart hs^ethtils" that equal status oontaot 
reduoes irter-group hortllltiei (AHport, l^Uj for reviews of tMs 
littratwa gee Pettl^ewg 1971i Bett^ew^ 1973) « Reeeirtly, 

tewevei*^ ArmfT (1972) reported that suOTort tor hlmm poweri black pow^ 
Ideology^ and desire for ^edomlnantly hladc schools increased ajMng 
(fcsrcad) bulled students ^re than saaong non«buied students* Of course^ 
Integration whether forced or vol^rtary toes not mean the conditions 
of the ooiitact hypathesiB haTe been met (see the review of Artaor's study 
by Pettiffrew al, ^ 1973). This no doubt Is^ In part^ wlqr the results 
on desefflreiation/lnte^ation research are ro corrtradlctory b^tA ineon- 
siitent* For whate!fer T^momp%md there are no doubt St* Jolm 

(1975) in her excellent review of desegregatjLon studies found a general 
ladte of consistency In studies which eamained the eWeots of desegregation 
on prejudice and found coiibradictory results when the rtudy designs 
and yoltitary versus non-volimfcary deae^egation were oonsldered (p* 73-»76)* 
Purthertore her conclusions were unchMged when only the most carefi:J.ly 
designed studies were exaj^^ed Mid she concluded that the results ©f 
desegregation on student prejudice were so VM*iable that they must be 
affected by clrcujnstances other than the mere fact of desegregation* 
The present stu^ Jj^roves lii iome ways u]^n the design of previous 
research. Firsts longltudlml data are used whereas TOSt of the previoua 
literature is based on cross-sectional research. Secondly^ a multi- 
dlmenslc^nal approach to student reactions to iegregated versus integrated 
school ej^rlences is utilised, FlM^liy sot^ correlates of th^ attl- 
tudinal chwges are esaalaedglas an ad hoc e^lanatlon of sam rather 
drajaatic changes that occuired in the course of the study* 



Nitrous rtudies have focused on Bom aspeot of attitudes toward 
tofcegrationlsm verius saparatism* Marx (1^9) md Schiamn and totchrtt 
(l^U), fop exaHple, esai^ed eonventlonal Mlitaney while Oram (1972) 
examined mupporb for the oivll rl^ts mcfremenfc itself. Feagln (1970) 
studied auj^ort for bla^ separatism while Aherbaeh and Wa^er (1973) 
e^^jdsed support for both l^egration and black power. Others were 
eonoerned with B^xpporb or pwtlcipaticn in the n^ban riots (see Aberbaah 
and WaUcer, 1973^117*118 for a quick review of this literature ^ but see 
also Tomllnson^ 1970 1 Potto; d and Willlamaj 1970} and Aberbaoh and 
Wa3ier th^saelves). Indeed Cruse (1967| 1^8) has cited the iirtegration- 
separatism dlTOnalon as the orltiaal chdiee that black Amar leans have 
to tiiake la Aserlcan society (see also ^Idma, 1970} and Petti^ew^ 1971 
for discussion of this issue). 

However, a third possible reaction tlmt fimng people as well as 
adults Mght adopt Is that.^of avoidMice,^ Sweral yews ago Pettigrew 
(l^!^.) categorized three react ions to ^^ressloui deflnl^ them as 
(1) moveTOttt tow»d the oppresaOT, or the eflfort to achieve integration 
or fuU accaptajice, (2) movmeBt against the ^pressor , the aggressive ^ 
"fight" or go our own way patteiiip and (3) mov^Mnt away ftrom the oppressor 
or avoidance. Avoidance my be a totally different kind of reaction than 
either the lartegratloMst or separatist reaction ot It may be a mild 
though still negative reaction to egression, a weak sepwatlst reaction. 
The greater support that Aroor (1972) found for black power, black ideo- 
loi0'p and the desire for predominantly bladi^ schools among the bused 
than ajpaong the non^-bused students m,y have been bh avoidance rather than 
stparatlrt reartign« These kinds of reactions are possible for wMte 
rtuderts as well as Mnority students, however. Inte^ated versus 
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segragatea echool esrperienoes and the eWeets they hayt an a variety 
of student reactions need to be more fu3J^ exM^ed and s^e the topic 
of rtudy In this paper, Furfchemore we shall att^t to aiseas whether 
th%se miltlple reactions to the school es^erienoe Bcre responsible 
in pwt for the deciaion of dr^-oirfcs and transfer studerte to leave ^ 
the school e 

Method 

aa^a, whites and tat ins we the mjor ^oups in the MllmTacee 
puiaic school system la which the study was conducted* The Latins 
defined by the enroUMnt repOTts of the sohool system as persons con- 
sidered by themselvaa, by the school^ or by the c^mmlty to be of 
MexiQanj Puerto Rlcan^ Ceatral-Atterlcan, Citoan, Latln-Amerioanp or other 
Spanish origin* Ba fact^ however, alaort aU wto appeared in the sample 
were either Jfexiean-Atterican (ca*6l^) or Puerto Hlcan (ca, 39^), These 
two groiq>s were ce^lned for the analysis reported in this p^per since 
the number from each group a^ewljig in the sa^le was smaH* Furthermore 
they refer to themselves locaUy as tatln or Latino as waH as 

eitter Mextcan-American or Puerto Hlcan, Riere is little animosity 
between the two groups locaU^ and^ indeed, a great deal of solidarity exist 
since the Latin coiam^Ity ItseJjf is quite smll. 
Sagple 

Studenbs from fow Mgh schools and six Junior high schools selected 
for their vaiyli^ racial and ethnic expositions participated in the 
study in the spring of 197k and the spring of 1975, Limited tlM 
m& tmA^ prevenbed the Inclusion of all the s^ols. In most 
cases the Junior Mgh spools fed teto the senior high schools djicluded 
la the sas^le, me four high schools JBCluded one with 17,6^ latin 
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rbudeats^ one that was easentlaU^ all blacky one tlmt had k3^7% bla^ 

st\id©cAQ and 51«6^ whits student and osie that had 9^*6^ tihite students. 

The Jtmlor high schools ranged t^m 70.7^ Latin to 2ktk% ra.tin and from 

98*^ bla^ t@ SZnk^ white, Sehooli with b^h stable and ohanglng 

raeisl {oT rthnlo p^up) Q^^sltlons were included. Students were 

randomly aeleeted within the schools<i Thm tcftal number of senior high 

school students was 323 Inaluding 110 bla^s^ 16I whitesi and ^2 Latini. 

2 

The Jtmior high saiEple ms co^osed of ik blaoks^ 1^1 whites p wd 72 
Latins for a total of 227. The ^*oup totals were 12if blaekSp 302 whites^ 
mnc 12k .^tins# To control for age dif€erencesj roinlMze disruptions 
to the schools and allow for the planned f oU.OT«up only sereiiAh and 
tenth grade students were included iM the sample. Furtherniore 
miay stuAents Jji those ^®des \ ■ ' were probably lii schools of 

different conposltion the prwious yewf and their attitudes would probably 
be more crystallized and salient after the chaise* 

Pemisslon notices describing the rtudy were seirt ija adduce to 
the parents both years* They were InforMd %haA If they desired their 
child would not be Inoluded. A^roximately one percent of the parents 
each year re^uasted withdrawal of theijr child f^om t^ rtudy, 

Ap^oxjj^ately one we^ after the notices were sentj the rtudents 
were asked to report to a pre*assl^ed area of the school building where 
they were interviewed individually by undei^aduate studeirt Interviewers 
who had been trained on the ^oject. Whenever possible rtudents wiire 
interviewed by s^eone of their own race and sex. The Interviews aver- 
aged mlmrtes after which the students coH^leted a four-f^e self 
atolnlrteredi prC'-coded qusstloimaire. In cases where the interviewer 
ascertained that the?sbudent had readj^g problems the self-»adminlstered 
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(jaestionmire ms Dfead to hlji/her. Less tMn one perceafc of the students 
indiaatad that they did not 'wleh to p^^icipate In the study* As in 
mort aohool related raseMChp absenteei vtM a ^obl^. MenBtoarB of the 
researoh teaffi mde at least two efforts to cosrtaot aU rtMenta and 
three or four attempts were aade to ooirtact toe^ently absent rtudenta^ 
Eventually Sk peroent of the etudents IMtiaUy seleoted to be interv^iewecl 
the fijat year artual^ ^rtlclpated in the rtu^# M tbma 530 students , 
k22 or 75 percent were Interviewed the second year so that the ^lorking 
N for this paper is Ul2p 

A factor analysis of moial attitude items was conducted and re- 
ported TOra thoroughly in a preTious pa^r ( 

Two in^ortarrt diaensionB^ ejoerged and aofe designated for the purposes 
of this paper as an inte^^t ion- separatism dimension and an approach- 
avoidance dijiension* The IteM asd weights used to laeaswa these 
fact or It are presented in Table 1# Wie Items ware fart or aniJ^ed se-^ 
parately for the three groups of rtudents, Nofca that four Items all 
loaded heavily on the ap^*oach-avoidance diiiension for all ttoee ^i»oups* 
Savaral of the other IteM loaded heavily for two p?oups* The. appMach- 
avoidance factor was more salient (1^ teTOS ctf es^lalned variance 

and, relationahip to school-related variables) for all tteea groups than 
was the Integration-sepaMtism dljwnslon. Bbia latter dimension was 
nearly as ii^rtmrt for the bla^ rtudents^ however^ The reason for the 
greater s^iency of the ap]^oach«avoidance dlj^sion for white m& Latin 
studeflfts was that s^^ of the items initially thou^t to reflect inte- 
pration-sepwatism loaded with the avoidance dimension* Thus the Latin 
and white students failed to mSsm ucm of the conceptual dlrtinrtlons 
that would be made by socliJ. scientists* 

Table 1 aboirt here 



$ 

fhm blitak rtud©Erte on the other hand a^ear to be sore polltieaUy 
sophirtiQated regMdjjag racial attitudes wid race relations and esdiibited 
a motra s^Iot* reaction to the iJrte^atlon-eeparatlm iteDas. Thim the 
items are empirically as ^eU aa ccmoeBtmlly clustered. Although 

a slighfciy liWerest conf igt«rt4da itena resid.ted for the three groups ^ 
the approa^-avoidanee clurterJisg Is essesfcla^r the SMe core reaction. 

is a yll 1 Ing nasa to. -^^ B.-ppvoB^oii^ on bm lirterpersonal level, a mem- 
ber of another ^oup-*ar an avoidance of su^ conbarts. 

Thm Integration-separatism itema are another mtter mA they ahould 
be sinae jtefcep:'atloa or separatlffla mewis different thJ^a for the three 
gratis. The Integration- s^arat ism iteffia, as OOTOsed to the personal, 
sltuatioml reaction of the a^roach-avoidMce Itesiaj appewa to reflect 
more general orientations to the ^sslblllty of intep:^tlon. Whitea 
'Were concerned vlth the e^^rlences they h^ undergone with tttoorlty 
atudesta and vlth whether or not they should be involved in the sijiorlty 
coimiMnitles. The latlA atudents were conoeraed with the poasibillty of 
Inter-sraup friendahlps and how minority studenta ndght best learn-- 
kind of a how beat to auceeed In white aoclml^ orlertatlong Finally 
the blaok atudenta were concerned with the eawent to which they wanted 
and trusted white Involvemeirt in their caaBiunlty, Mthough these reactions 
are different ^ they all reflect a concern with tow totegratlon (or se- 
paratism) would affecrt their oro group. — 

A further Indication ttot lirte^atlon-separatlsm re^onaes were 
sepwate and distinct from the a^roach-avoldajice response la 

given by the cowelations of the dijunsion for each of the g»ups. 
The ccOTelatlona were ^.15^ for the black student a , -•Oil for the white 
students, and .11*7 for the Lat^ students (only the coirelation for the 
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bla^ stiMests Is etatir' icaUjr signifieaat)* It ie the distribution 
of theet raaetloni-'-^st^port toT integration vtrsua ^paratism, and approach 
vers^ avoia^ae of ofcher gro^ tt^mbers— in SGhTOls of different racial 
and ettalc cOTposition ttot i^ill be esMdied in this paper. 

For the analysis repwted har# the rtudTOt-respondents were classi- 
fied acQordlng to both z^ce and sohool oa^opositlon. Kiis re^niltad in 
the foUowing groupttgs* The nuttiber of sohools l^oluded l^i each category 
is lifted in the parentheee8 4 



1. 


Whites 


In 


an essenbiaU^ aU-whlte senior high sehool (1) 


2. 


Whites 


In 


an essentially aH-white jimior hi^ school (1) 


3. 


Whites 


In 


a mixed ■Hhlte-bla<flE senior high school (1) 


k. 


Whites 


in 


nixed, ■white-black Junior high schools (2) 


5. 


Whites 


in 


a nixed 'white-lAtln senior high school (l) 


6. 


Whites 


in 


nixed whlte-Latlri j'unlor high sahools (2) 


7. 


Bla^s 


in 


an all-Tjladt senior hl^ school (1) 


8. 


Bla^s 


in 


mixed blaelt-white senior high schools (2) 


9. 


%aoks 


la 


mixed blad^-wlitte Jiinior'hl^ schools (3) 


10. 


Latins 


in 


a nixed lAtln-vhlte senior high school (1) 


U. 


Latins 


in 


a predoiniaaTgly white Jmiior high sohool (1) 


12, 


Latins 


In 


a predondnadUy lAtln Jwlor high school (l) 



Hesponses for each of the three gifwps (bla^s^ vhites^ and Latins) 
were aoalyzed separ ate3^ tteou^i anal^es of oOTdrianoe with repeated 
maasm'es on years (a spllt*^^ desi^} and imeqwl n'Se Subsequent 
analysBs of covi^ianQe were disputed with pweotal occupation and 
education of both the father and the ncrther s toult ^eously controlled. 
Farenty. occupation and education^ s^asured on njjie^poliit sca]^eS| had 
relatlyely little effect mA the results reported belo^ 

refer to the regiJ^ aDiJ.yflis of covarianc© usaless otherwise nerted. 
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Results and Discussion 

Latin Studejo^s 

The Latin jmior M^h sdiool rtudenta 1^ bcth the predoffiin^ly 
white m& the predominairtly Latin schools scored slightly on the avoidance 
end of the rtandardlzed approach-avoldanQe diiMnElon J.57) whlie the 
Latin senior high school students scored sligbtj^ on the approach end 
of the dlj^afiloni bub the diMereaces were ncfb statirtlcally slgnlflcaab 
(r ^ 0*87). From 197k to 1^5 there was a slight shift towards the 
avoidance rtance for both the Junior and senior hi^ rtudeirtSj bub again 
the chasg'i was net statistlcaUy sl^ifictot (F = 2,31^ p-n*s, with 
2 Md 115 d.f.) and there was no inteM-rtlon e^ect (F - 0,29)* Wie 
F^ratios were wen smller whan pwental occupation Mid education were 
c^rol3ted (0.89f 0,22^ and O.29), Likewise there was no .llfference 
on the separatlsm-infcep^atlon dlronsion for the ^tin students in the 
three different kinds of schools ajid none of the effects ajproaohed 
statist Icri sj^ificance, 

rate Latin students who were unavailable for reinterviewing were 
very similar in their attitudes to the students who rOTalned and were 
Interviewed the second year. Basically two kinds of studeitts were 
una'^able for reiirterviewi2ig| those who dropped tram schOiDl altogether 
and those who moved or changed schools* Only about 1 perc^int of the 
total safl^le decliJtted to be relntervlewedi 

In any case the reseats for the Latin studeirts would have rfemalned the 
s«ie if the tobp-oirts ^d transfer students had been reintisrviewedl they were 
not subrtantiaUy djtffereob from the caatlmiing students, mis also indi- 
cates ttot the drop-ottbr^d transfer students did not leave for racial or 
inber^group »asons. 



WMte Studtnti 

White itudent scores on the approach-avoidance dlj^nsion clanged 
ill^tly toward t^ a^eoaoh end of the dtoenaion over the yearns ttoe, 
bub the chaoge mi not rtatlffbloally sl^ificMt (F - 0,19)* Fm^^her^ 
there ms no overall Jjifceraction effeGt (F ^ 1,16). ThBBm raaults are 
portrayed in Figure I* The dlatribiifcion of the race-achool groupi 

Figure 1 ahoufc here 

on the dlmenaion ms Itself ilpilf leant, however (F 3#38f d.f* - 5 
and 233 1 p <,Ol), The whlte^^MlOT high rtudenta in bcth integrate^ 
white*blaok and basleally aU^vhlte aehools aoored moat heavll^^ on the 
avoidance end of the dlMnalon vhlle the older atudents In the M.gh aehools 
of aiiflllar cottpoeltion scored in the Bd,d^e of the dimension* The white 
atud(*irtB In both junior snA senior high achoola with the Latin rtudeirta^ 
on the other handj were ai^te wlUing to ap^oach the minority Latin atu* 
dents* Theae differences are consistent with previbua reae»ch which has 
found leaa hostility tow«d lighter skinned minorities thm bladka* 

Among the white atudents ^ however ^ the studenta who were unavailable 
for reinterviewlng, either because they had dropped from school or had 
tranaferredj did make a difference for students In three t^es of achoola • 
Ame^ the white atudents In the basically a3i-whlte senior high and in 
berth the Jimior mu seirf.or sd^ed Latin schools thoae who were unavailable 
for reinteivlew tended to score higher on the avoldMice end of the approach- 
avoidMice dimension^ thto did the aontinutog atudents (t ^ 2*38s k»22^ mA 
2*53 reapectively for students in thrse kinds of achoola^ p^ *01 iiaing one- 
tailed teat)* 

"he white studenta iJa xdjced whlte*I^tlA and mixed white-black Junior 
high schools who were unavailable for retofeei^ltw also tended to be more 
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separatist than ths other rtudarti on the Inttgratlon-aeparatlim dircn* 
fii^v (t m 2.12 and 1«8U rtspeotlvtly, p < .05 with one-tailed test). This 
vai not true of seniors In aj^ of the ichools, indicating that those who 
favored sepwatlsm Mst stro^ly and those who were avoiders left these 
schools. Thus there was s^ie evidence of white fllglrt under the sehool 
system's open enrollment-transfer policy. HowevCTi the flight oceiOTed 
priaarlly in the younger yeajfSi net during high school. The exception 
to this Is whites in lalxed whlte-Iatija stoools where there Is isore accep- 
tance of the minority stud^rts and thus a later decision to leave the school. 

The white students who r^mlned In the mljced whlte-hla^ Junior and 
senior high schools and iJO. the aU-whlte m& sdxed white-Latin Juid.or highs 
also exhibited a strong shUt toi^ds the separatist end of the dironsion. 
These results are shown iJft Figure 2| the total shift Is significant at the 
,001 level| but becomes nonslpilflcant when parental occupation and education 
are sifiwataneo\«ly controlled. The Interaction effect remits si^lflcaLxrt^ 
howwer (P ^ 3.62^ p< ,Ol). Only the scores of the senior high students 
In the all-white and mixed white-Latin schools remained constant. The 
white students jJi both the Junior and senior mixed whlte-Latlji schools ^ 
when conpared to students in the mixed white-black schoolp were also much 
more in favor or integration thw separatism. The imln eWect for school 
OOTposltlon was signif leant at the .Ml level (F ^^.63). Thuf , although 
the Intergroup ea^erlences in the schools did not produce increase In 
avoidance reactions ^ they did produce a separatist reaction waong the white 
students In four of the six types of schools, 
Biato ^udents 

For the black students significant differences appeared on both dljaensions. 
The bla^ students Ija both the Integrated Junior and totegrated senior high 
schools scored on the approach end of the approadi-avoldance dtoension while 
the students in the aU-bla^ senior high school sewed rtrongly on the avoidance 
Q end (see Figure 3). These differences we slgnlfloaiA at the .001 level (F^13.2T) 
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and are cowobbrated by additioml data from the atsveys* ^©le blade students 
in the all-blade senior high, when asked directly whrther they prefezred 
Irte^^tlon In society ar sepwatlsm^ e^ressed a preference for separatism 
more often thm the b3Ack studaots to the inbegrated sohools - 11*10, 
N ^ 55 for each group, d*f. ^ 2, p<,01). Although the question asked about 
totegration^ the responses appear to be approach-avoldwiGe reaeblons for they 
are In the saaii dirertlc»n Md portray the umm pattern as the avoldanoa 

reactions on the avoldafLce-approach dlttension,^ 

_______ _ ^ 

Figure 3 aboirt hare 



BurlJig the year's tijfle the attitudes bf the bla^ rbudeHts in the lirte- 
^ated school raisalned approximately the S€^« However, the attltt^es of the 
blade rtudenfcs in the all-bla^ senior high changed draamtlcallyi in I975 
they, like the black rtudanbs In the Inte^ated schools, also scored highly 
on the approach end of tha dimension* The change frcm IStfk to 1975 for the 
three groups vms statistically slpiifiaMt at the *001 level (p - 27,lf0) but 
vas i^lmarily the res^t of the change of the senior high rtudents in the 
aU-bladc senior high school (see Figure 1 ^aln)* TWLs is indicated by the 
teteractlon bptveen school cc^o^sltlOT and tjjae (F ^ 35*89t p< ,001), When 
the pwental occupations and educatiOTal Iwals were controlled, the main' 
effect and the Interacticm. effect remained rtrong (P ^ 35.89 and 32.67, p<.001). 
However, the ahange war time became nonsignificant (f =^ 2*33 p n.s, with 2 
and 76 d.f-), The father's occupation explained 7*5 peraant of tha variance on 
the approach^avoidance dimension and the mothCT's occupational level e^lained 
m additional 8,8 percent thus diminishing sllglrtly the main effect for 
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s^ool co^sltion wid the iiirfceraction, but aompletel^r aceounti^ for 
the overall chalet. In ^her vords there vas sai assoelatlon between 
parental oGCt^patlon and the ichool oonpoeltion, with p«enta of the 
rtMerts in the all-hla^ sohool tolding sl^if ica^ly lower status 
jobs than the parents tram the integrated school. Wimn this la con- 
tMUed rtatistlaiuU^ the overall chaise is less*, NeYerthelees^ 

overall dtfferenees regained hrtween the student a in the dlW*erant 
kinds of schools and the taberartlon hrtween school co^ositioa and tl^ 
rMiained. Furttorj the differences were nob atti^hutahle to dropouts 
or rtuda^^s who ohanged schools* The students raayallahle for reiirter- 
viewing were only slightly Mffereirt on the diMnsion f^om the students 
successfully interviewed both years. 

It should ha noted that these results »e the opposite of what 
AmoT fOTSd in Boston. He found Mgher st^pport fcr separatism, preference 
for segregated schools, and more support f or hlack power among bused 
(inte^ated) studrots than among the non-bused students. The significant 
change in the present rtu^ 

was among the students in the aOJ.-'black senior Mf h, not In the inte- 
grated school. In addition when the stiMents won asked directly whether 
they favored jjitegratlon or separatism, the studerts in both junior and 
senior aU-blacK schools more ttaai the black sti^€?nts in integrated 
sehools said separation. TOls again was the opposite of the Armor findings. 

The results on the sepwatism* integration dlMnslon resemble more 

5 

close3^ Aiinor's results. The black studerts in the integrated school 
showed Ideological support for sep^ttlsm wMle the students In the all- 
black senior high school showed suroort for Int elation (see Figure U). 
These results were /slgnlfiGant at the .01 l^el (F ^ 5.70 with 2 and 76 d»f.). 
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However, mrskrajry to Amur's result^ the blaek etudeirbi in the sLLl-blaelt 
school diirliag the Qourse of the year also becajne more lepOTatist in 

Fiffiffe k aboirt here 

oriestatloiL while the bladt studenti* senbta^ts in the integrated 
aenior hi^h remained ^ nearly constant* Thm hlack rt-udenta in the Inte- 
grated Jmiior high on the other hand becaiae mrm aiqpportive of tte 
lirtegrationiat position dwli^ the liAervei^j^ yew** These orosa- 
patteTO chiingea residt in the al^ifioant iirteraetion ahoro jji Figure if 
(F = 8*33s p<.00l), lae etteats from tKe jtiEi«b high students are less 
l^>ortant^ howeve^^i tlmn the ohange hy the student a in the 

all-bla^ r.anior high sohool sinae the ^iMge Is s»all the size 
of the p*otip is small a^^ared to the other groups. The overall ohange 
trm 197^ to 1975 also significant bub ^ain vas reduced to non- 
slgnlficanoe when p«ental ocoupatlon ind education were oontroU.ed, 
The father's oooupational level earplalned 11.5^ of the varianee in the 
ohaage^ and the mother's oocu^tlonal level e^^lalned an additional 6#6^. 
When 1 he coatrals were B^pplimA^ the min ef^ert was dlad^shed some 
(P - 3.50, p<*05)i but the irteraotion effeot Inoreaaed (F = 33.80^ 
p<,001). 

Thm results tr^cm the two dJjaansionS| althou^ ieemii^l^ oontradio- 
toryi I re CMSistent for the bla^ students in the integrated eenior 
high , Those students feel, evidently 1^ part because of their e^ri- 
enee in the integrated sohool, that they can approach their white class- 
imtes* Yet, for idoological reasons, uhleh again may be in part school 
based^ they maintain a separatist orientation* D^ing the ooia'se of the 
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ye» the rfcudenfcs in the aH-hla^ senior high beoame ffiuch more like the black 
sbv^ew^B Jja the Inte^ated eehoola suifl they did tMs on "both dimans ions* 

^here a^e several p^aalble e^qplanatlona for the Qhangea that ecciOTed 
prtmylly ^aaong the student e 1^ the all-b3ia»Qk se^or high* Flrat those 
studesfci who were unavailable for retoterviewl:^, dr^onfce ajad ffloveoutsp 
mi^ht have had ^ftrikii^^ different attitudes than those who were relirter- 
viewad. As already stated this was not the case. A compirlscn of those 
available and unavailabie for re interviewing revealed no attltudlnal dif- 
ferences. Llie the Latin students^ the bla.dt studeirta' agorea on the two 
dlBiinslOTS were not related to their droppijQg out or tranaferrliig to other 
sohools« 

A second possibllty Is that the studerts in the a3JL-blaek high school 
matured and oirtgrew the effects of segregation and thus becasiB more like 
the black students in the JUri^egrated schools. This aay have been facili- 
tated by the m-ppTOB^ohlng Job market in which the students would to all 
probability be working with whites, a situation similar to research re- 
sults that show peoples- attitudes ehai^lng as m abstraot possibility 
becomes a concrete reality* Ancffcher possibility is ttet the black students 
were es^erlencing the same processes of allemtlon Md dlsenclmirtTOnt with 
white society that the black students in the Integrated schools experienced 
earlier. Brt then we wouM e^ect them to become more avoidance oriented^ 
^not approach oriented* Furthermore , bcAh of these possibilities are 
rather remote, given that the shifts were dramatic and occuwed wer a 
relatlvei^r short period of tliae. StlU another possibility is that the 
black leadership locaUy and national^ became more sepwatist ani this 
was connmmicated to the*' students. However > there is no strlktog evidence 
to indicate that this happened and even If it did ocew. It would not 
e^laiji the change towards the approach prlentation. 
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towav^er, an Inportan* ereot ¥hiah ocaui^ed dwing the eourse of 
the year at the all-blaek aenlor high school does appear to account In 
part for th© ch^iges* With great pressiare by the blade eommimity the 
school board mda a final declgion to replaee the aU-bJ^dc school with 
a new bi^dlnf and bids wre let. The site of the new building, pre* 
vioua3^ a mtter of pubUe ci^rOTersy was f Isi&Uy established at the 
old location, the b3^ck aonaEMnity's preferred site* Kie bla^ aomnunity 
had been heavily int^olved 3^ these issues for Bom tiro and the flniJ. 
battles were won durijsg the JnterYenlng year tn which this study was 
conduot'id. ThB success had a sipaificawrt la^ct on the feelings of the 
blac& coETOmity. St* John polrts to the positive effects such an event 
miglrt have in a black comMnlty. In discussing the s^mtoolic Mssage 
that deaegr^ttion conveys to the blade comm^ty she also stated that 
a new all-black school might have slMla^ effertsi 

It Is probable, though not yet adeqimte^ demonstratedj that an 
alL-black school In a new location and beautiful building and 
conspicuous In the equality of its staW a^d pffo^Bm might contri- 
birte as B^ch to the self-eete^ of puplis as attendwice at a 
hljh*status predojnlnirt3y white school* (st, Jota|p93), 
Note that the successful ejreort to have the new school built wotild 
e3^1aii^ the changes that Qceurred on both the aro^^^^h-avoidance and 
the Int elation-separatism dimensions* Because the stn^le had been 
with whites and been suceessf^, there would be mre of a sense that 
blacks lould successful 3^ approach whites a personal level. However^ 
flince- t le goal had been a school of their oto^ a new ^1-black school, 
there wj^d llke^ be a change towards Ideological support of saparatism. 
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If the sucQissful fight for the new bulld^ toi in faefc the cause 
of th© chMges on the approaeh-avoitoiGe and Inbegratlon-separatlsm 
todicaSi certalij^r the rtudenfce' senaa personal opnfcrol and self- 
oone^pft should InOTtase. This '^ould be partlcu3^1y tmie If the students 
thmmmlYBB smA thtlr ^resfts ■were Involved in the effort- To the extent 
that the teachers tad been active In the Issue the students wot^ld also 
feel their teachers were more respOTslve to their needs* Changes In 
these variahles and two neaffin'es of wadety were eiMflined in additional 
analyses of eovmrlance, The variables were also Included because they 
were ^rsonality variables snA beoause previous regression anaJ^sea 
had shoTO all five variables to be Importairt predlrtors of both the 
approach^avoldance amd inte^atlon^-separtlTO dljMnsions (see Jacobsonp 
fortheomine), AH five variables were measured with three to five 
Idiert-type iteaSii The personal control Itms were taken fi*om Coleaan 
et al# (1^6 ) 5 and ihe amdety items were adapted f^om AJLpert and ffii-ber 
(I960). ^ 

Si ;nlf icajit changes in the amiety scores of the students did not 
occur d'jrli^ the cowse of the yew* 5 nor were there si^lfloairt Inter- 
actions between the t^e of school and the amclety scores* The black 
studentn in the tote^ated schools Imd slpilf icfurtl^ higher debilitating 
anxiety scores , but there was not a signlflcMt ctange by the students 
in the all-blai^ senior high school. At the saM tima the toteraetion 
for the sense of personal control was not statistically sl^lflcairtj 
althougli it approached sigidfieance (F - 2.03j p<#l4). ^w^hmvts^TB 
the stuclexrts in the aU^bladt school did not es^rlence mi increase in 
.sense or control (3»W to 3*52) birt rather the blade students in the 
lntep:*ai^ed schools showed a decrease ft*om 3*6l to 3«1^» However^ the 
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rtttdents in the aU-bladc school did change signlfleaatly and positively 
in temia of borfch saJJ^-conoej* and perceived teacher reactions to them- 
selves. Their score on the aelf-eoncepfc measure increased ft^ora 3*61 to 
^•07 while the "bla^ students in the Integrated eenior high aehools 
dacreaied trom 3»6^ to 3«22 and the ajtrtegrated J-unlor high school black 
students* aeoreg r rained fairly conrtant (3 #62 to 3.65), This inter- 
acrtion ms significant at the *01 level (p - 5.90) vlth no mjji effects 
present* At the Bmm ttoe the rtudents in the ^1-bl^^ schTOl viewed 
their teachers reactions to th^aaelvaa much TOre posltlve^-'-ohangiag 
ft-om a score of 2.23 to 3m&¥ T^hlla the blA^ student acorei in the 
integrated serior hl^ school decreased slightly ftom Smkl to 3^19 and 
ths Jimior high school students* scores went from 3,^7 to 3e97* This 
teteimetlon eWect was sl^lf leant at the ,001 level (F - 16,58), 

Thus although aU. of the variables did not display the e^^dted 
patteriii several did. This a^lysls therefOTe lends a^port to the 
interpretation that the construction of the new school bad Boim effect 
on the students' scores on the Inte^ation-sesaratlsm and approach-- 
avoidance dimanstons. 

Conclusion 

Clea^lyj student reartlons to Integrated wd segregated school 
experiences a^e co^lex, TOis is true for white stt^ents as weU as 
the minority students. ^ We have examined two diminsions in this paper 
and have found different responses by each ^oup over ttoe. The pro^ 
fomid ilfferences that occttp in schools with different racial Md ethnic 
cos^osltions indicate that the schools and their coi^osltloM are in 
part res^nslble for these attltudlnal and Ideologlctl differaces, 
Certalily selection operates to ^fect these variables. But the loi^i* 
tudlnal design e^loyed here shows that the schools themselves and events 
in the broader community have an e^eet. 
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Thm reartioni of the wMte rtudenfeg to ^JEed-bla^ schools is cf 
parfeictaar jb^ortMic for there is Bom Indication of white fllghfc. 
TimB it la iitportajit for the iohools and society to remedy the cauiea 
of the reartiona to stem white flJ^bb. Of course, pareafcal reactions 
are strongly InvolTed in white flight p b\rt we need to hrtter imder- 
stand the processes that lead to avolcteace and separotliti reactiona 
fOT all pfoupSp hlack| white ^ and Latin, ajid for ad^ts as well ae 

The chMges that oe^mfed to the yeM's tiim also todleate that 
tottr-proup e^^tolences oan have a dramatic eftPect on student attitudes, 
attitudes that are liiely to he oairled toto adult life* Certato]^ 
the respon.'ie of the domlnMA white soolety to mtoorlty aborts to achieve 
hetter sohx>llng 1b one of these. These :^ua additloml reaotlons need 
to he exam toed to lirbepfated wd se^egated sohoolSi to chuglng versus 
stahle schools^ amd to voluntary versus involuirtaiy situations* They 
have Iji^portiJit tr^lieatlons for the futOTe of totergroup relations in 
oar soolety. 
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1. The researeh re^rted her© supported pfimtJJ^r by the National 
artltirte of Education (aiMt Ne-G^(Xl-3-0053)f htrt si^pleMntal ftode 
wre provided "by the Center for Latin An^rlea, Uhlveraity of Wiaooniln- 
Mllwai&ae. I am Indehed to Donald I, Noel asd Ceollia L. Rldgeway for 
critical readings of an earlier toaft of tMe paper* 

2. One all hlaok Junior high sohool did not pwtlolpate in the etudy 
the second year ^d was replaced In the saji^le hy another all black - 
Junior high ichool* Students from additional ichools were siweyed 
the aecond year. The an^sls reported here axcltules the rtudeiifce 
ft^om these sttiools, however^ since ch^es to studeirt attitudes over 
time m the focus of this study. 

3. A third reaction that occurred smDng the two ninority groins was 
that of j^lde. However ^ the aeaaureinent of this dljaenaion was nc* 
adequate, ^d residAs will not be reported here* It doeSj however^ 
constit Ae an Import wt dlmensiOT that should be Invertlgated In frture 
research on minority rtudent reactions to tobe^ated and segregated, 
school Q3^erlences, 

The question was actimia^r lowly correlated with berth dtoenslons 
for all three groups Indicating that coi^lex reactions cannot be easily 
exaalnea with s topic questions* This b»ad quart Ion tapped both di- 
Mnsion ^ The valance i^s also q^te smaJJ. since the quertion required 
o^y a ; la^ple yes-no-nofc swe response Md analysis of it added no 
results. The question tos sl^ly not specific enoi^h to elicit aryr 
Intereffi ing resists. Rather It took the specific items abmit Ijitegra- 
tion, st paratlsm and avoidance to elicit the restats presented here. 
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5. It Is dl3K*ieult to ewo^e Airor'e Index with the dlmeMioni used 
la tht presairt rta^ for h# reporte only of his f ow item and 
neithar of them wag used in the present study. The one It^ that oowe- 
aponds closest to My Item i^ed in this study" reads "Most black people 
should live and work in bla^ s^eas^ Mid m^st li^tes shoiad live and 
work in white Ufeas." It oo^esponds with the foUowtag Itm used here 
"Schools with most^ bla^ students s ho ^id. hare mostly hlaidc teachers 
and sol x>ls with iwstly white students should have MSt^ white teaehers*" 

. Kfa^evw J tha^ dlmenslOT .p©t on 

the InfcagTOticn-separatlm ^tension, it is likely that the Araor 
dimansdon is tapping both dimensions used to this study. Needless to 
say the results presented here todicate the necessity for mlirtainljig 

. Ahe diEttoction. 
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Table 1 

Items and Weights Used to Construct Integration-separatism and 

A 1 J 

Approach-Avoidance Indices from Factor Analyale 



Item 



Approach -avoidance 

1. All white people should be kept out of hlack 
(Latin) institutions. 

2. People learn things in general more quickly 
from people of the same race. • 

3. A wiie person will think twice before he 
trusts a perion of another race. 

4. It is best to stay away from people of 
another race to avoid embarrassing situations. 

5. Latin people do not need white people to help 
organize all-Latin programs. 

6. Schools with mostly black (Latin) studenti 
should have mostly black (Latin) teachers and 
schools with mostly white students should have 
mostly white teachers. 

7* White people can never fully understand the 
black condition. 

8. People should have nothing to do with people 
of another race if they can help it. 

Integration-separatism 

1, People learn things In L^^ae^al more quickly 
from people of the same race. 



Weighting 
Blacks ffliltes tatitis 



.302 



.340 



,174 



.398 



,209 



,194 



.201 



.186 



.246 



,259 



.161 



.219 



.170 .180 



111 



.231 .330 



.359 



.465 
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Table 1 (continued) 

2. A wise person ^111 think twice before he trusts 
a parson of another race, 

3. Most of my classroom e^ariences with students 
of another race have been enjoyable 

4. Black people do not need white people to help 
organize all-black programs, 
5» People of the different races can truly 
understand each other's problems* 
6, White people can never fully understand the 
black condition, 

7* Close friendship between Latins and whites 
is possible, 

8, White people should take part in civil 
rights activities, 

"The reliability (P^ of the approach-avoidance index is ,810* ,869^ and 
,829 for the black, white and Latin students respectively (see Heise and 
Bohrnstedtj 1970), The validity coefficients (fis) for the index are ,958, ,979 
and ,961, The reliability coefficients for the integration-separatism index are 
,795 1 ,734, and ,674 while the validity coefficients are ,958, .976, and ,876 
for the three groups respectively. 
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Figure 1 
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H Students In Integrnted {binck) High School N^33 

□ Students In Essonlially Alhwhite High School (N^42) 

m Students In Integrated (Latin) High School (N^5l) 

A Students in Intogrnted (bInck) Jn High Schools (N^:i3) 

^ Students \n Essentially Alhwhitu Jr High (Np46) 

O Students in Integrated (Latin) Jr. High Schools (N^3h) 



^-=155 




White Students' Changes on the Approach- Avoidance Index 1974- 1975 • 
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Figure 2 

Year 



1976 




■ Studonis in Intoyraiud (black) High Snhool H-^S 

□ Students in Essonliaily Alhwhito Hujh Schoul (N 

# Studgfits in InliKiratod (Uitin) High School (N lit) 

A Studonts in IntacjrattKl (black) Jr. Hicih Scluu^h AN^Hii) 

A Studonts in Essuntrariy All-whiU? Jr Hicih {N-in) 

O Sludunts in Intoyrntud (Latin) Jr. Hicjh Schuult. (N '\\s) 



White Studtnts* Changts on the Intagratian-Stparatism Index 
1974-1975. 



30 




Black Studtnts' Changes on the Approach- Avoidance Index 1974- 1975 • 
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Figure 4 
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B Students in AH- black High School (N=32) 
□ Students in Integrated High Schools (N=39) 
^ Students in Integrated Jr. Highs (N=12) 
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Black Students' Changes on the Integration-Separatism Index 
1974-1975. 
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